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ABSTRACT 

Film education is a concept that encompasses the ability to 

analyse the content and the context of films, to interpret and 

critically examine their meanings, and to produce a film of one’s 

own. The research in film education has resulted in the 

development of various teaching practices and strategies, 

many of which are available online in the form of free and 

reusable open educational resources.  

Currently, the ongoing migration, expansion of online/distance 

education and internationalisation of schools and universities 

are influencing the way open educational resources about films 

are designed. This paper aims to understand pedagogic 

practices of the online open educational resources within the 

intercultural film education context.  

This research focuses on a single film education website 

IntoFilm.org and explores its open educational resources from 

an intercultural pedagogic perspective. The research data 

includes 160 Film Guides, which are analysed through 

qualitative content analysis.  

The findings of this study reveal that, although the website’s 

open educational resources succeed in some of the aspects of 

intercultural education, they lack activities and discussion 

based on the international nature of filmmaking and cultural 

exchange and dialogue, which are fundamental aspects of 

interculturalism. 
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1 INTRODUCTION 

Digital technologies have become a facilitator for a change in 

education, potentially improving it and enhancing the 

teaching/learning process [1]. Declining costs of information-

computer technologies and the widespread access to the 

Internet have been major influences in the expansion of open 

educational resources (onwards: OERs) [2]. OERs can be 

defined as often digitised materials offered freely to educators 

or learners to use and reuse for educational, non-profit 

purposes [3]; [4]. OERs can include textbooks, materials, tests, 

videos, and full courses. The main idea is that they are open for 

people and can be used and reused, meaning they can be 

altered according to specific needs of each educator [5]. 

However, there are challenges in using OERs: it requires 

software, human and time resources to produce and modify [6].  

OERs are beneficial for both developing countries, by granting 

access to more educational practices and materials, and 

wealthy industrialised countries, since they may offer 

educational cost savings [7]. As such, OERs play an important 

role in internationalisation of education, providing a common 

course material in various locations and establishing 

internationally accessible programs [8]. Still, OERs need to be 

adapted to one’s own pedagogical style and cultural context [9] 

which mostly creates a problem of contextualisation.  

The majority of OERs are in English, which excludes people 

who do not speak it well enough [10]; [5]. Although OER aims 

to bridge different countries, there is a form of exclusion (based 

on language or culture) that prevents it from achieving this aim. 

These problems appear in film education OERs as well, 

however the language exclusion can be surpassed by 

translation of OERs, or simplification of big common languages 

(English, Spanish etc.) [10].  

OERs is one of the methods of distributing knowledge and 

teaching strategies within the field of film education (e.g., 

TheFilmSpace.org; BFI.org.uk; FilmCentralen.dk; Koulukino.fi; 

PrimaryFilmLiteracy.org, LearnAboutFilm.com, and 

TheFilmCorner.eu). Several European countries with long-

lasting film and media education traditions (e.g., the United 

Kingdom, Finland, France, Denmark, Germany) run websites 

with OERs that are free for educators and include class 

materials, instructions, short films, and videos in English or 

other European languages.  

The nature of film education OERs is dictated by the audio-

visual artistic nature of film. While film is an art form that has 

its own history, specific techniques, and unique language, it is 

also a form of media that broadcasts certain messages and 
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ideas that should be critically evaluated. It is also an 

international phenomenon that exists across the borders [11] 

and can be used to advance one’s understanding of other 

cultures [12]. Therefore, what makes film and, thus, film 

education unique is the combination of audio-visual and textual 

materials, practical information and theoretical knowledge on 

filmmaking, critical content analysis and evaluation skills, and 

various cultural contexts.  

While the previous research on OERs acknowledges the 

possible challenges of using them by international educators, 

there is a lack of studies that focus on how to use OERs in 

international classrooms. For the past years European classes 

have been becoming more diverse [13], due to migration and 

increase in global contacts [14], [15]; internationalisation of 

education [16]; and the recent shift towards internationally 

accessible online education due to the COVID-19 pandemic 

[17]; [18]. 

This paper focuses on existing film education OERs and 

evaluates how they can be used for teaching film in 

international classes from the perspective of intercultural 

pedagogic practices. The study introduces an intercultural 

framework for analysing OERs, and surveys 160 OERs in the 

category Film Guides on the widely used film education website 

IntoFilm.org.  

2 INTERCULTURAL FILM EDUCATION  

Film education is about providing the skills to analyse the usage 

of various elements of film language, to interpret the meanings 

of films and to produce a film of one’s own [19]. In this study 

film education is understood as a combination of media 

education and neoformalism film theory connected to the 

concept of interculturalism (see [20]). Film is an international 

phenomenon, and film education has the potential to be as such 

through the intercultural perspective.  

A single genre, for example, horror, may vary from culture to 

culture: what is scary in China might not have the same impact 

on the American audience. The censorship, cultural customs, 

religion, economic, and social norms influence the way people 

produce, consume, exhibit, and interpret the films. This makes 

interculturalism necessary for teaching film. Additionally, 

interculturalism can fight misinformation, offensive 

stereotypes, and prejudices by critically examining films’ 

content and broadening one’s knowledge of another culture 

through open dialogue [14].   

Interculturalism means openness to cultural diversity, 

awareness of other cultures and ability to interact across 

cultural contexts with understanding of and respect for various 

cultural groups [21]; [22]; [23]. It celebrates cultural diversity 

and encourages open dialogue between the cultural 

representatives. It rejects any discrimination based on 

differences and can be characterized by integration and 

intercultural dialogue [24]. This dialogue opens a new 

perspective on oneself and the others and is assisted by 

reflection. Reflection of one’s experiences and actions for the 

reasons of transformation is decisive in interculturalism [14]. 

Intercultural dialogue is one of the important tasks of 

intercultural education, among facilitation of adaptation and 

integration, shaping the mindsets of equality and respect, and 

development of civic attitudes and one’s sense of belonging 

[25]. Intercultural education promotes not only social cohesion 

and appreciation of different cultural groups, thus challenging 

discrimination, and exclusion, but also equal academic 

achievements for students from marginalised communities 

[26].  

While film is used to stimulate intercultural education [27], 

[28], it does not promote interculturalism on its own. Films 

may broadcast negative and outdated stereotypes and be used 

to promote misinformation; thus, it is crucial to adopt 

interculturalism for film education in order to support 

diversity and inclusion and encourage cultural exchange and 

critical reflection.  

However, there is a lack of studies focusing on teaching film 

from the perspective of intercultural education and in 

international classrooms [13]; [29]. Recent British Film 

Institute (onwards: BFI) research report [11] belongs to those 

few as a large cross-country study in which European films 

were screened for school children of refugee backgrounds and 

discussed later with teachers. The report concluded that 

children were able to understand themselves and others better, 

to learn more about film language, and to broaden their world 

knowledge. Moreover, the study specified how intercultural 

learning can be promoted through film and its accompanying 

learning material. Overall, that report concluded that film can 

be used as a language without borders, but it requires the 

support of teachers and teaching materials to make it happen 

[11].  

While the BFI report [11] provides some reflection about the 

nature of teaching materials as well as the critical examination 

of those from teachers’ perspective, the current study takes a 

deeper look at the available teaching resources for film 

education, being the first of its kind that focuses specifically on 

film education OERs and examines them thoroughly from the 

intercultural perspective.  

In their study on film education, Sergei Glotov and Sirkku 

Kotilainen [20] have focused on intercultural teaching 

practices, which they developed and tested in the international 

university environment. Similar to the BFI [11] report, their 

students expanded their knowledge about and developed an 

appreciation of various cultures including their own, as well as 

broadened practical and theoretical knowledge about 

filmmaking. The study suggested five intercultural film 

teaching practices among international students: 1) inspire the 

cultural exchange, 2) seminar on film cultures, 3) content 



 

creation tasks, 4) film topic analysis and 5) embracing the 

cultural differences. These suggestions can be adapted to 

create practical analysis framework for evaluating OERs with 

the following five questions:   

1. How does an OER inspire cultural exchange and 

dialogue?  

This question focuses on the suggested tasks to see if they 

inspire students to share and compare personal cultural 

experiences, or to study and learn the experiences of other 

cultures from browsing different resources be it literature or 

the web ([20], practice 1).   

2. How does an OER encourage reflection of one’s own 

culture?  

It is important for an intercultural perspective to encourage the 

critical look at one’s own culture, to analyse what a film says 

about it, how it portrays it. The exercises of this type open the 

possibility to critically examine what kind of cultural ideas a 

film projects and analyse them from the perspective of one’s 

experience ([20], practice 2).   

3. How does an OER acknowledge the international and 

collaborative nature of filmmaking?  

Films are a result of a collaborative work, quite often, across 

the borders of one country. For example, many European films 

are often co-produced by different states. An OER might 

acknowledge this, and ask, how does it influence the film? An 

OER can also focus on different locations represented in a film 

and analyse their purpose and the way they are presented 

([20], practice 3).   

4. How does an OER discuss topics of cultural diversity, 

representation, and inclusion?  

If a film features international characters, an OER might 

prompt not only to acknowledge the cultural diversity on the 

screen, but also to reflect the way it is presented visually and 

narratively within the story. These types of tasks prompt to 

examine possible prejudices or stereotypes, as well as inspire 

to learn more about others ([20], practice 4).  

5. How does an OER put film within global cultural and 

film context?  

Films from one culture can be put in a global cultural or film 

context by comparing them with similar films from the other 

countries, discussing differences and similarities within the 

genres, analysing how the same topic, for example, wedding, 

can be represented in films of different cultures ([20], practice 

5).    

Together these five questions form the intercultural pedagogic 

framework within the field of film education that would be 

used to analyse existing OERs on IntoFilm.org website.  

3 METHODOLOGY 

This research focuses on the IntoFilm.org website (Figure 1), 

the mission of which is “to inspire dynamic ways of learning 

with and about film, and connecting with cinema, that reach the 

widest possible youth audience across the UK” [30]. This 

website supports teachers and educators across all four nation 

of the United Kingdom, although their materials can be freely 

downloaded from any part of the world. The current research 

focuses on this website, because 1) it is one of the leading OERs 

platforms in the fields of film education (143,736 teaching 

resources downloaded during the year 2018/19 [30]), 2) it is 

continuously updated, 3) it offers a wide variety of educational 

materials for different age groups, and 4) it is in English 

language, which creates a possibility of usage for a wider 

audience outside of the UK.  

Figure 1: The front-page of IntoFilm website 

IntoFilm.org presents various types of teaching resources that 

can be separated into three groups. 1) Film Guides, the biggest 

group that provides some discussion questions and activities 

for a specific film. 2) Topical Resources, which explore a 

specific topic (Women in Cinema, Musicals) on the example of 

several films. 3) Filmmaking resources, which focus on various 

stages of film and animation development. The resources are 

created for different age groups (5-7, 7-11, 11-14, 14-16 and 

16+), however, quite often, the age categories are blended, for 

example, when a film guide is targeted for ages 5-11, or when a 

filmmaking resource is suitable for all ages. Overall, by April 

2021 IntoFilm.org hosts 839 OERs.  

To be able to use the services of IntoFilm.org new users need to 

register and create an account. After registering an account, the 

user can search and download the resources for free and 

participate in other services provided by the website. There are 

three search options: one for the website, available at the top 

right corner, and two for the search within the website’s 



  

 

 

 

services (with and without categories). When the information 

about the materials is presented, the details are clearly visible 

to a user: the type (article, resource), the length (8 minutes to 

read), the age group, the type of the file (PPT or PDF) and the 

number of files. The website also presents related materials to 

the one a user has selected, assisting in easing the search. 

The research primarily focuses on Film Guides OERs (Figure 2), 

since they are the largest type of resources available, and they 

share the same goal (exploring key topics and themes through 

informal discussion), structure (synopsis of the film, pre-

watching discussion, discussion points, extension activities and 

watch next) and format (PowerPoint or PDF - files). The 

research data includes 160 Film Guides for various age groups: 

5-11 (60 OERs), 11-16 (60 OERs) and 16+ (40 OERs). Although 

some resources also include bonus videos, for example, 

interviews with film crew, this research focuses only on the 

actual OERs that are either PDF-files or PowerPoint 

presentations in English language.  

 

Figure 2: A webpage with Film Guide OER for ages 5-7  

It should be noted that the first two age groups include smaller 

ones: 5-7 and 7-11, as well as 11-14 and 14-16, which explains 

the larger number of OERs in those groups compared to the 

16+group. The age groups are combined, because quite often 

they are combined on the website itself (there are many 

instances of OERs suitable for ages 5-11 or 11-16). Instead of 

excluding them, or separating them into a group of their own, 

the researcher decided to stick with larger age groups for 

clarity reasons.  

This research adopts qualitative content analysis, which is 

“subjective interpretation of the content of text data through 

the systematic classification process of coding and identifying 

themes or patterns” [31]. During the qualitative content 

analysis, one combines one’s own perception of the material 

with personal background (knowledge of the topic, feelings, 

environment) [32]. The result of the analysis is concepts or 

categories that build up a conceptual model or map of the 

analysed phenomenon [33]. Qualitative content analysis 

includes four stages: preparation (data collection, selecting the 

material), organisation (creation of categories or concepts), 

analysis and reporting (interpreting and presenting the 

findings) (based on [32]; [34]). 

160 Film Guides were analysed with qualitative content 

analysis from a pedagogic intercultural perspective. The five 

questions, based on Glotov and Kotilainen [20] research, 

became the identifying patterns. Their short versions were 

incorporated into the table as the rows. Q1: How does an OER 

inspire cultural exchange and dialogue? became Cultural 

Exchange and Dialogue. Q2:  How does an OER encourage 

reflection of one’s own culture? became Reflection of Own 

Culture. Q3: How does an OER acknowledge the international 

and collaborative nature of filmmaking? became Nature of 

Filmmaking. Q4: How does an OER discuss topics of cultural 

diversity, representation, and inclusion? became Diversity and 

Inclusion. Q5: How does an OER put film within global cultural 

and film context? became Global Cultural and Film Context. 

The columns of the table represented the age groups. 

The data analysis was completed in the form of qualitative 

content analysis when the researcher read through the 

materials (its tasks, discussion points, teachers’ notes, practical 

exercises) and highlighted when a specific OER corresponded 

with any of the five identifying patterns. Each time an OER was 

related to the patterns was recorded into the table together 

with OERs’ titles. Once the data analysis was completed, the 

results were transferred to another table with the titles of the 

OERs omitted for clarity reasons. This table is featured in the 

Findings as Table 1.  

4 FINDINGS 

During the data analysis 160 OERs in the category Film Guides 

were studied according to the framework of qualitative content 

analysis from an intercultural perspective adopted for this 

study. Table 1 represents how often OERs in each age group 

corresponded with one of the five questions from the 

intercultural pedagogic framework. The table is followed by a 

closer analysis of how IntoFilm’s OERs relate to each one of the 

five identifying patterns to describe how those OERs support 

intercultural film education. 

Table 1: Intercultural aspects in OERs  

Question/Age Group 5-11 11-16 16+ 

Cultural Exchange and Dialogue 4 9 5 

Reflection of Own Culture 4 16 7 

Nature of Filmmaking 2 7 3 



 

Diversity and Inclusion 9 10 6 

Global Cultural and Film Context 5 22 12 

As seen from Table 1, the OERs from IntoFilm.org promote 

interculturalism the most in the 11-16 age group, with a strong 

emphasis on discussions and activities that encourage the 

reflection of one’s culture and put a film within global cultural 

and film context. The numbers across four out of five categories 

are lower for the age group of 5-11, which might be explained 

by the fact that OERs in this age group usually do not deal with 

topics related to cultural diversity, instead focusing on the 

importance of friendship or the strength to never give up. From 

the age of 11 OERs tackle more serious societal issues and 

inspire critical analysis, which can explain the bigger numbers 

in the table.    

Cultural Exchange and Dialogue. There is a significant lack in 

discussions and activities that inspire cultural exchange and 

dialogue. One of the reasons might be that OERs do not 

acknowledge the possible international nature of the 

classrooms. In addition to the fact that the United Kingdom is a 

multicultural country, at the end of 2019, it hosted 6,2 million 

people with nationality from different countries [35]. And even 

if the classroom lacks representatives of various cultures, OERs 

may inspire pupils to look for information outside on the 

Internet or the libraries. For example, pupils can look at how a 

certain film was received in a different country (e.g., The Death 

of Stalin (2017) in Russia). 

Despite that, there are still examples of OERs that inspire 

cultural exchange and dialogue, for example, those for the films 

Paddington (2014) and Coco (2017) both in the 5-11 age group. 

Paddington is a film about a talking bear from Peru, who arrives 

in London and explores the British culture. The film itself is 

centered around cultural exchange. The OER acknowledges it 

and provides discussion points to explore this topic further, for 

example, by asking to re-watch the film’s opening and discuss 

the history of Peruvian talking bears. OER for the film Coco, 

which is heavily embedded in Mexican-Spanish culture, asks 

pupils to discuss said culture, share what they know about it, 

its traditions, language, and food prior to the film’s screening. 

In the 11-16 age group, an OER for Japanese animated film Your 

Name (2016) asks students to research Japanese history, the 

difference between its urban and rural areas, as well as the 

country’s relationship with environmental issues and natural 

disasters. Such an activity brings Japanese culture closer to the 

students and broadens their understanding and overview of it. 

A similar activity is present in an OER for Hotel Rwanda (2004), 

a story of a man who saved thousands of refugees fleeing the 

civil war. The OER asks students to share their knowledge of 

the 1994 Rwanda civil war and research more of it and its 

aftermath from the perspectives of its refugees.  

An OER for the film The Last Tree (2019) that is aimed for the 

16+ age group, emphasises how the film’s protagonist struggles 

to adapt to London’s life, torn between his mother’s Nigerian 

heritage and the culture of inner-city living. In one of the 

discussion points, the OER asks students to consider how 

different cultures and social environments influence him and 

his decisions. This opens a discussion on cultural exchange and 

dialogue, and such an activity may be especially useful if the 

classroom has pupils that have experienced something similar 

to the film’s protagonist.   

Reflection of Own Culture. In general, IntoFilm’s OERs 

succeed in inspiring the reflection of one’s culture, which might 

be explained by the strong film tradition in the United 

Kingdom, and the fact the country is a multicultural land that 

can be represented in different ways from one film to another. 

The selected OERs invite to critically examine the past of the 

United Kingdom, the institute of monarchy, and how society’s 

outlook towards the minorities (racial, sexual, gender) have 

changed throughout the time.  

The previously mentioned OER for the film Paddington 

encourages students to look at British culture from a 

foreigner’s perspective. An OER for 16+ students about The 

Favourite (2018), which is a fictionalised story about royal life 

in early 18th century Great Britain, combines the reflection of 

one’s own culture with film education, suggesting choosing 

some historical figure and developing a biographical film about 

them within its genre conventions.  

An OER for the 11-16 age group about Persepolis (2007), a story 

of a young Iranian girl growing up amidst country’s political 

turmoil, puts a strong emphasis on critical self-reflection, 

encouraging students to look at their own culture from an 

outsider’s position. In general, OERs in this age group provide 

a lot of activities to reflect on their own culture. An OER for 

Wonder Woman (2017) asks to reflect on gender inequality in 

previous century London, while an OER for Captain Marvel 

(2019) inspires students to examine their pop culture and 

consider what elements of it would be relevant 30 year later. 

An OER based on another superhero film Spider-Man: Far from 

Home (2019) encourages to research major crime issues facing 

one’s own country and what could be done to solve them.  

Nature of Filmmaking. The OERs lack almost any mention of 

the international and collaborative nature of filmmaking. 

Although each film guide lists the countries that contributed to 

the film production, they rarely base a discussion or an activity 

on that. The international nature of filmmaking may be 

completed by analysing different locations presented in the 

film and their purpose, asking questions such as why a 

character is there, how the location contributes to the story, is 

there a reason for exactly this location to be in the film? Very 

few of the OERs encourage such conversation, for example, The 

Lion King (1994) or All About My Mother (1999).  

The first discussion point in the OER for The Lion King, aimed 

for the youngest age group, asks to describe where the story is 

set and to reflect both on the geography and the fauna of 



  

 

 

 

African wilderness. The locations chosen in the animated film 

are not accidental: in some scenes the environment plays an 

important role, for example, the gorge in the scene of Mufasa’s 

death.    

All About My Mother is a Spanish film that focuses on a mother, 

who, following the sudden death of her son, moves to Barcelona 

to reconnect with the boy’s father. The film’s OER, which is 

within the 11-16 age group, connects the main character’s 

emotional state with how the surrounding environment is 

represented. Therefore, it asks to reflect how we see Barcelona 

and why we see it in such a way.  

Another OER within the same age group for the film Wajida 

(2012) goes further in discussing the nature of filmmaking. For 

the discussion before the film, it mentions that this is the first 

film in Saudi Arabia to be directed by a woman and asks why it 

is such a significant moment for a Saudi film culture? This type 

of discussion incorporates the cultural and film context, 

encourages a critical analysis, and may prompt a larger 

discussion on women in cinema in general. After the screening, 

the OER suggests discussing the location of the film, its 

importance to a story, as well as learning more about the 

modern-day Saudi Arabia and comparing it with what is 

presented in film. 

Diversity and Inclusion. The OERs that succeed in this 

intercultural aspect inspire discussions on cultural diversity 

within the film, as well as on how the cultures are presented 

visually and narratively. The OERs in the 5-11 age group 

explore the topics of diversity and inclusion, however, most 

often than not it relates to talking animals or fictional cultures. 

Despite that, they still inspire children to look at how certain 

characters are portrayed and why. An OER for the film 

Zootropolis (2016) acknowledges that the animals populating 

the world of film behave differently from our expectations of 

them. This OER asks students to develop their own character 

into this world and consider how they would act. Such a 

conversation provides an understanding that one can be a 

complete opposite to stereotypes about them, and that each 

creature is individual, which contributes to the overall 

diversity of the societies.  

From the age of 11 and upwards the OERs are more direct 

about discussing diversity, inclusion, and cultural 

representation. An OER for The Breadwinner (2017), a movie 

about an Afghan girl searching for her father, while taking care 

of her family, asks students to examine how Afghan culture is 

established in the film from story and visual perspectives. An 

OER for the film Selma (2014), that focuses on Martin Luther 

King and the fight against racial injustice in the USA, inspires 

students to reflect on the Civil Rights Movement, racism, and 

the different ways that African Americans protested the 

inequalities (Martin Luther King and Malcolm X perspectives).  

Your Turn (2019) is a documentary film that depicts the 

student protest movement from 2013 to the election of the 

right-wing president Jair Bolsonaro in 2018. An OER based on 

this film is targeted for the 16+ age group. It inspires students 

to research Brazilian society and its people, how their voices 

are represented in the film, and how film’s presentation (the 

frenetic camerawork and front-line filmmaking) affects our 

perception and viewing experience.  

Global Cultural and Film Context. In general, IntoFilm’s OERs 

succeed the most in discussing global cultural and film context. 

Quite often, the OERs ask to compare festive films from 

different countries, its genre conventions, and cultural 

traditions, discuss various issues of discrimination (racial, 

gender, sexuality), research notable historical events and 

figures, and investigate their impact and representation in film 

(for example, Civil Rights Movement, Rwanda Civil War from 

already mentioned OERs).  

However, sometimes there are instances of an unrealised 

potential for an intercultural discussion, for example, in the 

case of Germany and Kenya co-produced film Supa Modo 

(2018). In this film, a young girl who lives in a small Kenyan 

village and dreams about being a superhero is diagnosed with 

a terminal illness. Her sister joins with the village community 

to make the girl believe she is an actual superhero and, thus, 

make her happy. While the OER provides great discussion 

topics, it could benefit from asking, for example, to compare 

how the idea of superheroes differs from the one represented 

in big Hollywood films, if it even differs, or to research more the 

lifestyle, customs, and communal traditions of Kenya. 

5 DISCUSSION 

Film is an international phenomenon that is present in various 

countries around the world. The culture in which the film 

industry exists influences film production, distribution (the 

way films are sold), exhibition (the way films are screened), 

and future evaluation. It is important to consider this 

international and intercultural nature of film, especially in film 

education. Some aspects of intercultural education are already 

present in IntoFilm’s OERs for any age group from 5 till 16+. 

However, the findings reveal notable absence of activities 

based on the international nature of filmmaking, critical 

discussions over the depiction of cultural diversity, and the lack 

of exercises, discussions and activities based on cultural 

exchange and dialogue. In times of globalisation, increased 

internationalisation of education and rapid development of 

online education [15]; [16] it is crucial to consider the 

possibility of teaching film to an international group of people, 

and to provide teaching practices, materials, and guidelines 

online for film educators around the world.  

This possibility of international classes became even more 

apparent with the ongoing coronavirus epidemic that 

increased the development of online education and distance 

learning and shifted the education online [17]; [18]. Nowadays, 



 

people can join various courses from around the world using 

the Internet connection. This, in turn, highlights the necessity 

of developing teaching methods that acknowledge and utilise 

cultural diversity. 

It is not to say that current OERs that are available on 

Intofilm.org lack intercultural perspective. They succeed at 

inspiring discussions and activities that put a film within global 

cultural and film context and provoking a critical reflection 

about one’s own culture. Despite that, there is a place for 

improvement. There are various ways interculturalism can be 

utilised even in the case when all students share a similar 

cultural background. As an example, the screening of a foreign 

film may encourage the research into traditions and customs of 

that culture, which would lead to analysis of how they are 

portrayed in film as opposed to what the pupils have 

discovered. 

International nature of filmmaking may be incorporated into 

discussion points or practical activities. For example, a teacher 

may suggest imagining if the events of the film moved from one 

place to another and then compare the possible differences. 

Another comparing exercise can be done by focusing on 

different films shot in the same location. OERs can also look at 

the cast and crew of the film to see if there are any international 

people and then focus on their contribution.  

Since interculturalism aims to analyse one’s own values and 

beliefs as well as those of others through the dialogue [14], 

there is a need to develop the OERs that not only offer a 

reflection of one’s own culture, but also inspire the cultural 

exchange and broadening of cultural knowledge. In this regard, 

this research looks hopefully into the development and proper 

launch of the Film Corner project, which is a collaborative 

initiative of five European institutions, that would provide film 

education pedagogical resources with focus on a number of EU 

national and non-national films.   

To sum up, the findings reveal that currently there are OERs on 

IntoFilm.org that support teaching film education from the 

intercultural perspective among every age group from 5 till 

16+, however, despite the noticeable shift towards the 

international classroom or educational environments [13], 

[14], their amount is relatively lower than it has a potential to 

be. In promoting intercultural education OERs should look for 

inspiration not from the films, but from the international 

nature of classrooms and our nations.  

6 CONCLUSION 

The current study explores film education OERs on 

IntoFilm.org website, which has successfully and continuously 

uploaded various OERs for years. 160 OERs were examined 

from the intercultural perspective to discover how many of 

them are suitable for educators teaching in an international 

classroom. The findings suggest that although IntoFilm’s OERs 

inspire critical reflection of own culture and often put a film 

within global cultural and film context, they lack activities and 

discussion topics based on the one of the most important 

aspects of interculturalism – cultural exchange and dialogue, as 

well as the international nature of filmmaking.  

This research has a potential to highlight the importance of 

intercultural perspective when developing film education OER, 

and to suggest a possible way of doing so, by following the five 

questions that were used for the qualitative content analysis: 

Q1: How does an OER inspire cultural exchange and dialogue? 

Q2:  How does an OER encourage reflection of one’s own 

culture? Q3: How does an OER acknowledge the international 

and collaborative nature of filmmaking? Q4: How does an OER 

discuss topics of cultural diversity, representation, and 

inclusion? Q5: How does an OER put film within global cultural 

and film context?  

Thus, this study provides a framework for developing and 

analysing film education OERs. While this framework was 

tested on the example of 160 Film Guides produced by a 

IntoFilm.org website, further research is needed that would 

utilise the framework on the larger scale that includes more 

OERs and other websites similar to IntoFilm.org.  

Another direction for the future research concerns the user 

experience evaluation of the OERs hosting websites. User 

experience can be defined as “a person’s perceptions and 

responses that result from the use or anticipated use of a 

product, system or service” [36]. As much as an intercultural 

OER needs to inspire cultural exchange, dialogue, and self-

reflection, the OERs hosting website needs to inspire its 

continuous use by designing smooth, consistent, pleasing, and 

helpful user experience.  

Website’s design can showcase visual expressions of 

marginalised identity [37], while the experience of browsing 

host websites may directly affect eventual use of OERs in 

teaching. Conducting such a user experience of OERs hosting 

websites is the next step for the researcher.  
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